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Abstract

The study focuses on exploring the parents’ under-
standing of their involvement in schooling processes 
based on the six typologies of Epstein. The categories 
of the study were based on the typologies of Epstein 
consisting of parenting, communicating, volunteering, 
learning at home, decision-making, and collaboration 
with the community. Parent involvement in an Aceh 
school is a crucial issue which needs to be studied. This 
research provides an analysis of parents’ understand-
ing of their involvement in schooling processes, what 
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different kinds of ways parents/homes and school 
communicate between each other, and whose parents 
are frequently involved in schooling. There are several 
barriers parent involvement in schooling, such as work 
demands, reluctance to attend the school, lack of com-
munication with the school, and parents’ perception of 
their involvement. The  reason  behind  parent  involve-
ment  in  schooling  processes can  be  explained  with 
attribution  theory. The findings indicated that parent 
involvement in schooling processes in Aceh is low. In 
addition, the motivation of parents to be involved in 
schooling  processes was related  to  their  own  motives, 
such  as  merely  to  fulfill their  obligation  as  a  parent  
in  rearing  the  children.
[Tujuan penelitian ini adalah untuk mengeksplorasi 
pemahaman orang tua tentang keterlibatan mereka 
dalam proses pendidikan berdasarkan enam tipologi 
Epstein. Kategori penelitian ini berdasarkan tipologi 
Epstein terdiri dari pola asuh, komunikasi, relawan, 
pembelajaran di rumah, pengambilan keputusan, dan 
kolaborasi dengan masyarakat. Keterlibatan orang 
tua di Aceh merupakan isu penting yang perlu diper-
hatikan. Penelitian ini memberikan analisis tentang 
pemahaman orang tua tentang keterlibatan mereka 
dalam proses pendidikan, bagaimana cara orang tua 
dan sekolah berkomunikasi satu sama lain, dan apakah 
ayah atau ibu yang dominan terlibat dalam pendidikan 
anak mereka. Ada beberapa hambatan keterlibatan 
orang tua di sekolah, seperti tuntutan kerja, keeng-
ganan untuk bersekolah, kurang komunikasi dengan 
sekolah, dan persepsi orang tua terhadap keterlibatan 
mereka dalam proses pendidikan. Alasan di balik ket-
erlibatan orang tua dalam proses pendidikan dapat 
dijelaskan dengan teori atribusi. Penelitian ini men-
emukan bahwa keterlibatan orang tua dalam proses 
pendidikan di Aceh rendah. Selain itu, motivasi orang 
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tua untuk terlibat dalam proses pendidikan itu terkait 
dengan motivasi mereka sendiri, seperti semata-mata 
memenuhi kewajibannya sebagai orang tua dalam 
membesarkan anak.]

Keywords: Aceh, parent involvement, Epstein typology, parents’ 
perceptions.

A. Introduction

Parents have a very significant influence on their children’s 
development. Consequently, parents have the important respon-
sibility to lead and support their children’s development. Parents 
should create a pleasurable environment so that children’s po-
tential and self-confidence can develop well.  Moreover, parents 
should also have an active role in their spare time for their 
children, including attending and following school programs.  On 
the  other  hand,  school  as formal  education  helps  children  
learn  about  socialization, communication, and develops their 
academic ability. 

Additionally, the responsibilities of parents for their chil-
dren’s education will be reduced when they enroll their children 
in school. Therefore, parents may fully devolve their children’s 
learning process to the school. Parents’ perception of their role is 
only taking  children  to  school,  after  which  then  the  school  has  
the responsibility to educate their children, so that parents are 
less engaged to participate in supporting their children’s educa-
tion both at home and at school (Hornby 2011). Parents decided 
to choose  the  best  school  for  their  children, they assumed that 
this would be adequate to guarantee the success of their children 
without the need for  their  further  involvement. This implies the 
school has full responsibilities in the learning process.  However, 
since children’s success also depends on parent involvement, a 
school should provide more programs involving parents (Smith 
et al. 2006).

First and foremost, parent involvement in their children’s 
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education is not only at home but also at school. Parents’ partici-
pation in their children’s education at home includes motivating 
their children to learn,  creating  a  conducive  environment  at  
home,  monitoring  their  learning,  and  assist them in doing 
homework. On the other side, parent involvements at the school 
include  their  willingness  to  attend  school  events,  initiative  to 
communicate with teachers, and contribution in providing sug-
gestions to support the school policy.

Several  studies  have found  that  there  is  a  relationship  
between  parent involvements  in schooling with their children’s 
achievement. Fan  and  Chen (2001) as  cited  by  Yoder  and  
Lopez  (2013) also argued  that  parent involvement in educa-
tion is one of the major factors in enhancing students’ academic 
achievement and promoting their positive behavior. The ability  of  
children  at  school  will  be  better  when  parents  are involved  in  
schooling (Georgiou 1997). Similarly, in another study, Georgiou 
(1997) found that parent involvement which includes assistance 
in doing homework and involvement in school programs has a 
correlation with student success. 

As Indonesian Law Number 20, 2003, on the national edu-
cation system, in the second part of Subsection 7 about the rights 
and duties of parents stated: “(1) Parent have the right to par-
ticipate in choosing education units and to receive information 
about their children’s educational development. (2) Parents of 
compulsory  school-aged  children  are  obliged  to  provide  basic  
education  to their  children.” Werf, Creemers, and Guldemond 
(2001, 449) remarked that “in Indonesia, parent involvement 
was seen as an important aspect in increasing the quality of edu-
cation in order to have better student outcomes”. However, do 
Indonesian, especially Acehnese parents know what importance 
their involvement in schooling processes? Is there any guarantee 
that parent involvement is also occurring in Aceh?

Numerous studies in Indonesia about parent involvement 
indicate several factors that cause parents’ lack of involvement 
in schooling processes. Parents’ lack of involvement is mainly 
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caused by the low social economic factor and conflict within the 
family (Sandjaja 2001). Moreover, economic crises and natural 
disasters in several regions in Indonesia cause conflicts within 
families (Yetti 2009). Mental stress experienced by parents due 
to the conflicts reduces their capacity to develop and sustain 
their children’s interest in reading. Hence, the children’s develop-
ment is not optimal. However, parent involvement has received 
little attention.

The fact that parent involvement in Aceh in schooling pro-
cesses is still low can be observed from the school’s perspective.  
One of the factors that leads to a lack of parent involvement is the 
ignorance of participating in school events. On these occasions, 
most of the parents cannot attend the school’s events such as at-
tending the Parent Teacher Association (PTA) meetings, school 
fair, and bazaar. The parents also do not participate well in school 
programs because they are busy with their jobs or fail to see the 
schedule of school events.  It can also be said that there is a lack 
of communication between parents/homes and school with each 
other. As a consequence, a relationship between parents and  
school  through  communication  is  important  to  deliver  the in-
formation in supporting school programs in schooling processes.  

Most of the parents in Aceh, in the  scope  of  Sukma  Bangsa  
School,  think  that  their involvement  in  schooling  processes  
is  less  important.  Evidence of this fact is that the presence of 
parents in  the  PTA  in  2016-2017was only  74% of parents. 
We think for  those  74%  of  parents attending school is quite 
enough. But, it would be better if 100% of parents were involved. 
For this reason, we would like to explore the parents’ understand-
ing in Aceh about their engagement in education.  Therefore, 
the parents could realize that their involvement at school can 
improve their children’s academic achievement. Similarly, this 
study can make parents/homes closer to the school. This study 
focuses on the perception of parents’ involvement in learning in 
Aceh. In this study, we address the  question  more  broadly; what  
is parents’  understanding  about  their involvement  in  the  edu-
cational  process,  what  different  kinds of  ways  parents/homes  
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and  school communicates with each other, and whose parents 
are frequently involved in schooling?

This research used a qualitative case study approach to the 
exploration and interpretation of parent involvement in school-
ing processes within a real-life context. A qualitative case study 
is defined as the profound study of a phenomenon close to us 
(Stake 1995, as cited in Brown, et al. 2009). The key informants 
in this study were 16 parents of students from grades VIII and 
IX. The data was gathered by using semi-structured open-ended 
interviews and document reports.

Each of the interviews was recorded and transcribed 
verbatim. Then the transcripts were coded into six typologies of 
Epstein of parent involvement (Sanders and Epstein 1998) and 
interpretative phenomenological analysis (IPA) was applied. The 
process of analysis began with rereading the transcript several 
times in order to gain a deeper understanding of the meaning. 
Additional information was given by the parents based on their 
experiences at school and when they become parents. Therefore, 
it was also intended to reveal the effect of phenomenology in 
relation to parent involvement.

B. The Concept of Parent Involvement

Parent involvement is the essential factor in improving the 
knowledge and supports children’s education. It is referred to as 
the relationship between parents and children that plays a part 
in their children’s progress and also leads the parents to take part 
in schooling processes (Reynolds 1992). In general terms,  parent 
involvement is defined as representing “...parents’ active com-
mitment to spend the time to assist in the academic and general 
development of their children” (Borgonovi & Montt 2012, 20 as 
cited by Daniel, Wang & Berthelsen 2016).

Similarly, Fantuzzo  et  al. (2004), as  cited  by  Yoder  and  
Lopez  (2013)  define  parent involvement  as communication  
between  home  and  school,  supporting  learning  at  home,  
participating  in  school activities, and having a voice in deci-
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sion-making practices within the administrative structure. The 
development of children in learning progress can be identified by 
such indicators as better grades, attendance, and a good attitude. 
It can be monitored through good communication between 
parents and teachers.  One form of parent involvement in school 
is communicating with teachers. Communication can be a  bridge  
for  parents  to  get  involved  in  children’s education.  In essence, 
parents have an obligation and responsibility to carry out the 
education of their children. The role of parents in the learning 
process can influence children’s development. For this reason, 
the quality of education can be improved by involving parents in 
education.

Essentially, Parent involvement is necessary to improve 
the academic achievement of students. When the parents get 
involved  in  the  learning  process,  the  children  will be moti-
vated to do  better  at  school. Wood (2003), as cited by Ibrahim 
and Jamil (2012), showed that  parents who are  involved  in  the 
school process of their children will enhance academic success 
at school. Participation of parents in learning, such as assist-
ing their  children  in  doing  homework  or  assignments  from  
school, being  a volunteer,  contributing through  support  and  
affirmation  of their  children’s  achievement  can  be identified by 
better grades, attendance, attitudes, and homework completion 
(Smith, Wobhlstetter & Pedro 2011). Reynolds (1992, 446) states 
that “The indicator of PI obtained from parents, teachers, and 
children regard potentially enriching interactions with the child 
at home or in support of the child at school”. Intense contact with 
children at home and facilitating them in school is also included 
as an indicator of parent involvement.

Additionally, Olmstead (2013) classified parent involve-
ment  into  reactive  and  proactive  involvement. Reactive  
involvement  means  parents  attend  to  school  programs that 
are organized  by the  school such as parents’ meetings, family 
gatherings, or volunteering whereas proactive involvement is the 
participation  of  parents  in  assisting  their  children,  completing  
homework,  discussing  school activities,  and  following  the  chil-
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dren’s improvement.  In  conclusion,  parents  need  to  be  aware  
of their  roles  and  responsibilities  in  educating  their  children.  
The  desire  to  engage  in  any  activity related to their children’s 
education  both  at  home  and  in  school  involvement  should be  
owned  by each parent. 

The concept of parent involvement in this part is clear based 
on the definition of the authors that emphasizes its the different 
aspects. It is related to the multiple perspectives that are influ-
enced by their lived experiences. An explanation of the types of 
parent involvement both at home and at school will be explained 
in the next sub-section.

The study of parent involvement considers the theoretical 
framework of Epstein.  She has developed the most reputable  
framework  about  parent  involvement  which defines  six  types  
of parent engagement (Epstein 2010; Epstein et al. 2002; Epstein 
2001, 2011) and served as the frame of our study through explor-
ing parent involvement at home and also at school. Henderson 
and Mapp (2002), as cited by Patrikakou and  Anderson  (2005)  
claimed that parents’ engagement is often classified into two 
broad categories: “at home” and “at school”. It shows how parents  
are  able  to be involved in  the  schooling  process,  as  well  as  
to  examine  whose  parents  are active or not in involving them-
selves in their children’s learning process.

Epstein’s  framework,  categorizing  parents’  engagement  
related  to  the  school-family-community model into six types, 
was derived from the theory of overlapping spheres of influence 
(Epstein 1995 as  cited  by  Sanders  &  Epstein 1998,  4;  Ibrahim  
& Jamil 2012,  39;  Smith, Wohlstetter, Kuzin & Pedro 2011, 77). 
Sanders and Epstein (1998,  4) said:

The  six  types  of  involvement  are:  1)  parenting --helping  
all  families  establish home  environments  that  support  
children as  students;  2)  communicating   designing  and  
conducting  effective  forms  of  communication  about  school 
programs and children’s progress; 3) volunteering   recruiting  
and  organizing help  and  support  for  school  functions  and  
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activities;  4)  learning  at  home   providing  information  and  
ideas  to  families  about  how  to  help  students  at  home 
with  school work  and  related  activities;  5)  decision-making   
including parents in  school  decisions,  and  6)  collaborating  
with  the  community   identifying  and integrating resources 
and services from the community to strengthen and support 
schools, students, and their families.

Basically, the above shows specific responsibilities of 
parents.  Each type of engagement of parents or relationship 
between parents and school has different outcomes for students. 
The type of the basic obligations at home is parenting.  However, 
communicating is the basic obligation at school. Therefore, 
parent involvement in the schooling process consists of home-
based involvement and also school-based involvement (Sui-Chu 
1996; El Nokali et al. 2010; Strickland 2015).

1. Parent Involvement at Home

Parent involvement at home can be categorized into parent-
ing and learning  at home. Firstly, families have a responsibility in 
providing for the health of their children and setting up a home 
which is acceptable for study.  In  any  case,  a  mother  has  an  
enormous  role in assisting their  children  at  home  rather  
than  a  father.  Conrade  and  Ho (2001), as  cited  by  Alsheikh, 
Parameswaran, and  Ethoweris (2010)  found  that the parent-
ing  style  of  a  mother  had  a  bigger influence  on the  acts 
of  children  in  school  at Bronte-Tinkew.  Another  possibility,  
Moore  and Carrano (2006), as  cited  by  Alsheikh  et  al. (2010),  
found that the parenting style of fathers’ emotional  awareness 
was  related  to  actions  of  their  children  as  well.  Therefore, 
parents’ participation at home will foster the motivation of their 
children in schooling.

Secondly, the participation of parents at home is assisting 
their children in learning at home. This engagement consists of the 
control and support of learning. For example, control of learning 
is asking if  the  children  have  homework  or  assignments from  
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school,  suggesting  to  their  children to finish  their  homework,  
reciting the  Quran, knowing of their children’s activities, looking 
for activities for their  children  and  choosing  friends  for  their  
children.  On the other hand, support of learning is giving the fa-
cilities such as a smart phone, the internet, and a laptop. Then, 
parents are also providing additional learning, reciting the Quran, 
and asking about difficulties in doing homework from friends or 
neighbors who have more understanding. Finally, parent involve-
ment at home is not only parents’ responsibility for health and 
safety, but also in doing homework. It has a close relationship 
to their behavior. Hayes (2011), as cited by Strickland  (2015), 
said  that  home-based  involvement  is the  ways parents  educate  
their  children  at home that enhance their children’s academic 
achievement.

2. Parent Involvement at School

One of the forms  of  parent  involvement  at  school  is 
communication  between parents and teachers. Through com-
munication, parents can discuss their children’s achievement 
and attitude. In addition, teachers can also know the children’s 
problems at home and how to encourage them in learning.  There-
fore, the communication of parents helps in understanding their 
children’s learning ability, and helps in solving their children’s 
problems at school and constructing their children’s behaviors. 
Then, parents can guide their children’s development in the edu-
cational process at school. Furthermore, parent involvement is 
able to motivate and promote  the  self-confidence of student. 
This issue will be a factor which encourages students in learning. 
Eventually, the  quality  of  parent  involvement  will  facilitate  the  
effectiveness  of  a  student’s  academic achievement. 

Specifically, the school made an appropriate program and 
organized events to involve parents in the schooling process.  
One of the school programs is communication with parents.  
Teachers should make a relationship with parents in providing 
the information about their child. In addition, the school explains 
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to them about policies, the school’s programs, the school’s rules, 
and the school’s regulations. Furthermore, they also advise them 
about their children’s progress. Therefore, the parents should 
take their time to attend the school’s events and initiate effective 
communication with the teachers. Additionally, parent involve-
ment in the schooling process helps the school create strategies 
and programs so that parents can be more engaged.

3. Parents’ Perceptions of Their Involvement

The perception of parents commonly happens when enroll-
ing their children in school.  They perceive that their obligation  
as  parents  has  been  completed  in  terms  of  learning,  and  that 
furthermore,  the  school  has the  function  and  responsibility  to  
provide  their  children with knowledge.  When  the  children  are  
in  school,  this  part of  the  parent’s  responsibility  is  reduced,  
so that they only need to execute their other role. This leads to 
an imbalance between expectations and action.  If  parents  want 
their  children  to  succeed,  their role  should  be  more  active  
in  fulfilling  the basics of their children’s needs. Parents’ engage-
ment in the learning process of their children includes  assisting  
children  with  homework,  attending  school  activities  and  dis-
cussing  with  the 

school to inquire about the development of their children 
in school. Through this involvement, the children will be moti-
vated and will have enhanced self-confidence to do their best in 
school and at home.  Epstein  (1987, 121)  stated  that  parents  
train  the  children  at  home  by  constructing  “self- confidence, 
self-concept, and self-reliance” to promote their achievement 
in schooling. Not only do parents  have  the  responsibility  to  
cultivate  these  aspects,  but  also  the  school  has  the  same 
responsibilities when children are at school.

4. Benefits of and Barriers to Parent Involvement 

Parents’ involvement  either  at  home  or  at  school  has  an  
effect on enhancement  of the children’s academic achievement. 
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This is supported by research by Houtenville and Conway (2008), 
who found that the parents’ effort has a direct impact on the stu-
dent’s attainment (Fan & Chen 2001; Epstein et al. 2002). The 
children will be motivated to learn when their parents care and 
are directly engaged in the learning process. Therefore, they will 
be more enthusiastic about learning. In addition, a high student 
academic achievement can be seen in the student’s grades con-
cerning all learning activities.  Pinantoan (2013), as  cited  by  
Sapungan  (2013),  stated  that  there  is  a  strong influence of 
parents’ engagement on a student’s academic achievement. Lee 
(1994), as  cited  by Epstein  (2010),  found, by using  longitudinal  
data  and  accurate  statistical  controls,  that  parent engagement 
has important benefits for the children’s attitudes, behaviors, 
and grades in junior high school  through  senior  high  school. 
Likewise,  parents  will  motivate  the  children  to  enhance  their 
discipline,  including attendance  at  school.  Moreover, when  
parents build  a  positive  relationship through  active  communi-
cation  with  the  homeroom  teacher it will  help  them  to  know  
about  their children’s condition faster.  

Secondly, children have a sense of well-being when parents 
have care and concern for them. A strong sense of wellbeing 
means a combination of physical, social and emotional factors. 
Parent involvement  at  home  such  as  motivating  children  to  
learn  and  constructing a  comfortable home condition has an  es-
sential  influence that  helps  children to feel  happy  all  the  time  
and  be free  of illness.  In addition, parents’ engagement in pro-
moting social factors will have a positive influence on a student’s 
behavior.  Thirdly, can parents assist in completing homework or 
assignments from school? Hoover-Dempsey  and  Sandler (1995,  
1997), as  cited  by  Hoover-Dempsey  et  al.,  (2001), argued  that  
there  are  three  main reasons  that  parents  engage  in  their  
children’s  homework,  as follows: parents believe they should 
be involved and it will create a positive improvement, and also 
they feel there it provides an invitations for involvement. Fur-
thermore, help in doing homework is also one of the ways that 
intensifies the time spent by parents and students together.
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Lastly, parents assume that if they have trust in their chil-
dren’s education it will make better expectations for  them in the  
future,  because  the  ambitions  of  children  will  be increased  
when parents  get  involved  more  in  their  education.  Further-
more, parents also assume they will have a better perception 
of the classroom and the school climate of their children. The 
children will also be enthusiastic to learn if they feel comfortable 
with the classroom conditions, such as cleanliness and orderli-
ness.  The  school  climate  also  supports  learning,  such  as  
school  culture;  no  cheating,  no bullying, and no smoking. There-
fore, parents have a high contribution to make to their children 
and the school, and parent involvement can help teachers in the 
learning process.

The potential barriers  to  parent involvement  can  be  cat-
egorized into  four  areas to try  to explain  and  elaborate  on 
the difficulties  of  parents.  First,  family  factors,  which  include  
parents’ beliefs about  getting involved in their children’s educa-
tion; parents’ attendance in school’s events, parents’ life context, 
and parents’ backgrounds, such as social class, ethnicity, and 
gender. Second, factors related to the children’s age, barriers 
in learning and disabilities, rewards, and aptitudes, and also 
problems in attitude. Next, factors of the relationship between 
parents and teachers, related to managing purposes  and  sched-
ules,  interacting  with  other  and  using effective  language.  
Finally, factors  of the social  environment  related  to  historical  
and  demographic,  political  and  economic issues.

C. Parent Involvement in the Aceh Context 

Aceh  has  a  long  history  associated  with  conflict  and  
natural  disasters.  During  the  conflict, many  schools  were  
burned,  while the  earthquake  and  the  tsunami  not  only  de-
stroyed  school buildings but also the lives of children and adults. 
It is estimated that the impact of the tsunami was that more than 
2.000 schools were destroyed, 2.500 teachers died, and 160.000 
children could not attend school (Common wealth of Australia 
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2008, cited  by Shah & Kardozo  2014).  Education  is one  area  
that  is  very  important  in  the  work  on  the  reconstruction  of  
Aceh  after  the  tsunami  on December  26,  2004.  The field of 
education includes both rebuilding educational facilities, thou-
sands of school buildings destroyed by the tsunami, and human 
resources.  

Damage and loss of educational staff have a great impact on 
the lives of the people of Aceh. Most Aceh children experienced 
a loss in education.  Furthermore, they had serious trauma psy-
chology after the tsunami. Education is important in rebuilding 
Aceh,  giving  chances for  the children to study and build their 
futures. Consequently, rebuilding the education sector is one of 
the fundamental aspects of the process of rehabilitation and re-
construction of Aceh after the earthquake and tsunami. Hence, 
the Aceh government, together with the private sector and 
foreign institutions has given great attention to rebuilding the 
educational facilities in Aceh. 

In  the  context  of  Aceh  society,  the  involvement  of  
parents  in  teaching  children  religious education  is  more  
viscous.  Parents  are  more  involved  in  supporting  the  ed-
ucation  of  children  in reciting the Quran than in learning in  
school.  According to Samad  (2015),  parents  have  the obligation 
to enroll their children to learn the Quran when they are about 
six or seven years old. Acehnese will feel like a failure and sinful 
if they are unsuccessful in teaching their children to read the 
Quran. Acehnese people have different perceptions about educa-
tion. Nowadays, awareness of the importance of education has 
been better. If compared with the previous era, when education 
was not an important priority, and thus, the involvement of the 
parents in education was very low. However, in  parent involve-
ment  in  the  context  of  Acehnese  society the  relationship  
between  fulfilling the needs of daily life and children’s educa-
tion is not balanced. Most parents are more concerned with the 
fulfillment of daily needs rather than assistance in learning.  Lack  
of  parent participation  in schooling occurs not  only  in  Aceh  
province  but  also  occurs  in  other  provinces  in  Indonesia. 
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According  to  Majzub  and  Salim  (2011),  parent involvement  in  
private  kindergartens  in  Curug district,  Tangerang was still at  
a low  level.  The reason was the school policy, with no program 
related to the involvement of parents and the financial and social 
economic status of parent. 

1. Attribution Theory 

Attribution is the process to understand the causes of 
events or behaviors oneself or in other people. Similarly, attribu-
tion explains the reasons  behind the  experiences  and  behaviors  
of oneself or others. Making attributions or conclusions about 
events or behaviors helps in understanding one self or others 
based on nature, purpose or certain capabilities. On the other 
hand, we cannot interpret the inferences of the characteristics of 
a person when observing their behavior. This is because we do 
not have access to the personal thoughts, motives, and feelings 
of others. However, by making such attributions, we can improve 
our ability to predict what is done by the person.

Attribution  theory  is  a  decision  about  the  basis  of  a  
person’s  behavior.  Attribution theory focuses on how people 
explain the behavior of others and their own behavior, and the 
consequences of the behavior in question. The basis of attribution 
theory is that people want to know the reasons for a behavior of 
themselves or others. Therefore, interpreting the behavior causes 
illustration of the behavior reasons. Briefly, attribution theory is 
concerned with how individuals interpret events and how this 
relates to their thinking and behavior.

In particular, our study focuses on the attribution theory 
which was developed by  Bernard Weiner. His theory was most 
dominant in achievement. Weiner claimed that there are four 
causes within two dimensions within a 2 X 2 categorization 
which  includes:  ability, effort, task difficulty, and luck (Weiner et 
al. 1971, as cited by Weiner 1986).

First, the specific cause for ability is an internal factor which 
may be perceived as a stable if learning is possible.  Second, an  



SUKMA: Jurnal Pendidikan, Volume 2 Issue 1, Jan-Jun 201840

Dwi Wulandary & Herlisa

effort  is  also  an  internal  factor  often  perceived  as  a  stable  
trait, captured  with  the  labels  lazy  and  industrious,  and  the  
intent  to  work  hard  or  not  may  be  quite enduring. Next, the 
difficulty of a task as stable external factors can be changed to be 
more or less difficult, and the perceived difficulty of a task is in 
part dependent on one’s ability and expenditure of effort. Last,  
luck  is  also  a  stable  external  factor  which may  be  thought  of  
as  a  property  of  the person (lucky or unlucky).  The internal 
factors, called dispositional attribution consists of personality  
traits,  motivation,  ability,  fatigue, and effort.  Meanwhile, the 
external factors, called situational attribution, are factors such as 
equipment, rules, and social influence.

Thus, aptitude as an innate  ability  that  will  be  better  
captured  and  trained  continuously is  a fixed capacity rather 
than ability; temporary exertion such as mood, motivation, and 
fatigue support the  better  effort;  objective  task  characteristics  
depend  on the  level  of  difficulty  of  the task  as  a permanent  
type;  and chance  has  an  effect  on  equipment,  rules,  social  
influence,  fate,  and inadvertence.

Weiner (1985), as cited by Harvey and Martinko (2009), 
claimed that attribution behavior and the  final  result  will  help  
in  forming  the  responses  of  emotion  and  behavior.  Basically,  
the classifications  of  the  causal  dimensions  of  attribution  are 
categorized  into  three  dimensions  in understanding  the  rela-
tionship  attribution,  emotional,  and  behavior  process. Weiner 
(1986, 48)  claimed  that  “a  third  dimension  of  causality  was  first  
suggested  by Rosenbaum (1972)”. Analyzing causality involves 
locus, stability and controllability. Each of these belonging  is  
considered  as  a  bipolar  continuum,  namely,  internal-external,  
stable-unstable,  and controllable-uncontrollable.

On the other hand, the external factors which can be seen 
from some views of the successful or failing person, influenced 
by the actions of people as accidental factors, become uncontrol-
lable. In some cases, it can be changed by the personal effort and 
other internal factors such as mood and fatigue or due to the in-



SUKMA: Jurnal Pendidikan, Volume 2 Issue 1, Jan-Jun 2018 41

Parent Involvement in Schooling Processes

teraction between one person and another and also supported 
by the situation. The  external  causes uncontrollable  pervade  all  
external  causes,  but  external  causes are not  all  uncontrollable. 
For example,  assume  that  a  student’s  achievement  is  decreas-
ing  due  to  lack  of  parent involvement  or influence by the  social  
environment.  This  is  an  external  cause  which  is  uncontrol-
lable  by  the student. However, the students are perceived as a 
subject that is influenced by parents or the social environment. 
The student would assume that these individuals are responsible 
for his or her success. 

To summarize, the theoretical framework in this study is 
based on Epstein’s typology which includes six different types 
of parent involvement.  They are parenting, communicating, vol-
unteering, learning at home, decision-making, and collaborating 
with the community. Each type of involvement has particular 
challenges that must be met in order to involve parents in school-
ing processes. That is why parents and school should be working 
together to support the success of their children. Parents can 
start by having important knowledge about their children, and 
by having the awareness to engage in their children’s education. 
On the other hand, the school can develop more comprehensive 
programs to achieve important goals and meet the needs of its 
students and families. Moreover,  we  used attribution  theory  
to  understand  the  reasons for  parent  involvement in  their 
children’s education, such as the reasons for the parents’ involve-
ment or non-involvement.

In this study, the findings were categorized into three issues. 
First, the parents’ understanding of their involvement in school-
ing processes. Second, the ways of communication between 
parents and school. Last, which parents were frequently involved 
in schooling processes. The findings would then be discussed 
based on the theoretical framework and the previous literature. 
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2. Parents’ Understanding of their Involvement in Schooling 
Processes

There were different perspectives about parents’ involve-
ment in schooling among the participants. The main perspective 
was that the school has more responsibility than parents in 
the learning progress for their children. Moreover, most of the 
parents were involved in the schooling process merely to respond 
to the school’s invitation. The findings showed that they did not 
understand about parent involvement in the same way the school 
would like them to understand. There were several factors affect-
ing parents’ understanding of the school’s expectation of parent 
involvement. Firstly, lack of information of parents was related 
to how they should be participating voluntarily in schooling pro-
cesses, contributing to the school committee and collaborating 
with the community. Secondly, parents felt fear when they got 
a phone call from school. Thirdly, parents felt ashamed to visit 
the school. Lastly, parents did not understand the importance of 
their involvement for their children in learning at home.

a.	 Lack of Information of Parents about School Expectations

Volunteering in Schooling. The program held by the school to 
involve family or community is grouped into two classes: routine 
and non-routine programs. The routine program is the PTA 
(Parent Teacher Association), acquiring the academic report, and 
the Sukma Award. The school invited parents to attend school for 
those events. The non-routine program was without planning, 
for instance exhibitions or bazaars, the commemoration of 
national days, and guest teachers. The non-routine program not 
only involved parents in schooling but also in the community. The 
members of the school such as parents, school committee, and 
community around the school could come voluntarily to school, 
especially when school events were held.

The findings revealed that only a few parents were volun-
tarily involved in school events both routine and non-routine 
programs. Parent involvement as a volunteer in schooling pro-
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cesses was accommodated by the school. Parents attending 
school events were usually responding to school invitations. We 
argued that the parents did not participate more in schooling pro-
cesses because they did not understand the importance of their 
involvement on improving their children’s performances. Kimu 
and Stein (2013, 615) found that “teachers recognized that the 
parents’ presence could encourage their children at these events, 
they did not regard this as part of a parent’s role”.

In this study, parents did not show initiative to attend to the 
school voluntarily. Parents had been involved in school events 
due to their obligations as parents in supporting the children in 
education. There was the perception that attending school was 
not an important thing, so that more likely someone could replace 
them in acquiring the report. In the same vein, P003 stated that 
she had never attended school for taking the academic report and 
her husband neither. She assumed that it was not an important 
thing to do, and her job as a teacher was more important than 
attending school events. She said that as far as her child was not 
in trouble in schooling processes, it meant there was no problem 
with her child’s education. Thus, she could not come to school for 
taking her child’s academic report and she suggested her sister 
replace her.

The school events could make the parents closer to the 
teachers. It enhances the interaction among the school members 
that affects to improve the school. Pomerantz et al. (2007) stated 
that parent involvement at school emphasized connecting through 
interaction with teachers. Daniel, Wang and Berthelsen (2016) 
stated that the activities of parent involvement at the school 
included communication directly or indirectly with teachers, also 
visiting the classroom and attending school events. We propose 
that the school provide a workshop for parents to increase their 
understanding of the school’s expectations of volunteering.

Participating in the School Committee. Another program at 
the school that had not been conducted well was the school com-
mittee which is an organization to support the implementation of 
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school programs, which parents know about the school programs 
through the school committee meeting. Some parents stated that 
they did not know the members of the school committee (P002, 
P003, P007, P008, P011, P012 and P013). According to P013, the 
role of the school committee was essential, however, it did not 
run well. This was supported by P008 who stated that parents 
had never been invited to the school committee meetings, and 
that was why they were not familiar with it. Based on P007’s ex-
periences, as a head of the school committee when his son was in 
the elementary school, the school committee would really assist 
the school to implement the school programs and help to solve 
problems at school. In reality, P009 recognized the names of the 
school committee of Sukma Bangsa. However, he never got the in-
vitation from school to attend the school committee meeting. In 
addition, P010 mentioned the fact that parents were not getting 
information about the school committee neither on attending 
PTA and nor on taking the report.

The findings revealed that almost all parents did not know 
the names and the number of the school committee members. 
This means the process of determining the school committee 
members did not involve all the parents. In this case, the process 
of transparency in the school committee has not been done. 
In particular, this would encourage the parents to be actively 
involved in schooling processes. Kimu and Steyn (2013, p.617) 
found that “parents played a very limited role in decision making 
in schools”. Therefore, the school committee is required to cul-
tivate the values of democracy so that every decision made on 
the school policy and school program made would be more open. 
Furthermore, we argue that the difficulties which reduced par-
ticipation were due to the lack of school socialization. Not one of 
the interviewed parents was part of the structure of the school 
committee. 

The school committee has an essential role to support deci-
sion-making related to school policy by involving parents. Smith 
et al. (2011) said that making decisions aimed to involve for their 
suggestions about their children’s learning process. Similarly, the 
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school committee receives the aspirations of parents and bridges 
the gap between parents and school by decision-making not only 
by the school but also by the parents. 

Collaborating with the Community. Basically, the partici-
pation of parents, school, and community should be balanced, 
because the children’s success is influenced by environmental 
conditions from parents, school, and the community. However, 
the community environment had a greater influence on the chil-
dren’s attitudes to drugs and the internet. Through the positive 
activities at school, the children are able to protect themselves 
from the negative influences. On the other hand, P004 stated that 
teachers do not have enough time to work with parents in con-
trolling every student, so interaction and communication among 
teachers and parents were really necessary.

Parent’s participation with the community was creating 
relations and sharing responsibility to strengthen the school 
programs, family practices and their children’s development. It 
was clear that collaborating with the community was limited and 
parents did not understand the benefits. Not one participant ever 
made a connection with the school related to improvement, but 
some parents communicated with other parents.

There are three cores of education in Indonesia based on 
the Law Number 23 of 2003 about the educational system in 
Indonesia. The three cores of education   family, school, and the 
community   have an important role in improving the quality of 
education. Parent involvement in schooling processes was one 
of the most important things to improve a school’s goals and 
enhance self-confidence. When children thought that they had 
full attention, either from family or school, it affected to their 
willingness to learn. Therefore, all practitioners of education 
should provide several programs to involve the parents or the 
community so the quality of education in Aceh would be raised.
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b.	 Parents Feeling Fear When Getting a Phone Call from 
School

If the parent got a phone call from school, especially from 
the homeroom teacher, it meant that their children were in 
trouble, even if the phone call was only to announced school fees 
or the children’s progress. This was confirmed by parents who 
reported:

If school contacts the parents, it was regarding some bad news 
which they did not want to hear. The first thing which teachers 
said about my child that emerged in my mind was fighting 
or scoring. But, if the school calls a parent because my child 
gets good achievements it would make me shocked (P003).

I got a phone call from school because my son disobeyed the 
school rules, so that when I get another call I feel fear. What 
appeared to my mind was my son must have done something 
wrong again. Even though, in that moment, the teacher just 
talked about school activities, like a parade (P002).

P003 as a homeroom teacher in public school added that, 
based on his experiences, he just called the parents when their 
children in trouble, which makes parents feel fear, and be disap-
pointed in themselves. In contrast with P003, one parent said 
they had no need to feel a fear of a school phone call because it 
means the school cares for and respects their children. Likewise, 
it was a good way to communicate with parents. Additionally, 
P001 explained:

I was really thankful to the homeroom teacher if they called 
me told about my son. The communication was really helpful 
for me as a parent to overcome learning difficulties that were 
faced by my children so that I know what I should do to help 
my child.

The most common reason that the teacher contacted the 
parents by phone was to discuss the difficulties of the student 
in learning, often after the examination or delivering students’ 
reports. As P005 noted he was angry with his son after got the 
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phone call from school. He felt disappointed because his son did 
not complete the homework, which lowered his achievement. In 
contrast to P005, P003 said that she never got a phone call from 
school related to the difficulties of her daughter in learning, so 
her child is not in trouble. One parent who was angry with the 
teacher because of a phone call explained:

I got the phone call from principal related to my son 
achievement in learning. I know about the competency of my 
son in learning and there are several subjects that he cannot 
complete properly, and he should take remedial classes. In 
that moment, I was really angry with the principal because 
he was asking me to attend school. I said that should I come 
to school now? But, I could not come to school because I was 
still working. Then, I asked my wife to go to school. I realized 
that I am never involved in schooling processes of my child. 
I just focus on working and fulfilling the financial needs. My 
wife had the responsibility regarding school matters.

Some parents in this study said that they felt nervous, 
worried and fearful when they attended school for their chil-
dren’s academic report. One of the assumptions was that it was 
likely that the problem was very serious, one adding that she 
would be ashamed to come to school if the child did not pass. In 
the same vein, P008 noticed that he and his wife feel ashamed 
and angry when the school explained that their children disobey 
the rules. According to P004, if the simple matter is a learning 
problem, it could be solved by a mother. However, concerning 
the fights a father’s role was to handle it, these findings show 
that most of the parents have perceptions of worry concerning 
phone calls from school because it was impossible that the school 
will contact them with good news. The most common contact by 
phone was something urgent which needed to be solved directly. 
Consequently, the school should consider how to change the per-
ception of parents regarding the phone calls from school.
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c.	 Parents Feeling Ashamed to Attend School

In addition, every student had the same opportunity to 
participate in any activities at school. P005 stated that there was 
no difference between students from the middle economic status 
and the high economic status in this school, so that his son did 
not feel ashamed to interact with another student. Moreover, the 
school’s environment also promoted a positive environment to 
interact with each other. P005 add that the important benefit 
that he got from the school was that his children have “civilized 
behavior”. When the school had a positive environment, it would 
affect student behavior. This was confirmed by a parent who 
mentioned that she wanted to do the best for her children in edu-
cation, so that she preferred to enroll her son in a school which 
has a good environment. The atmosphere in the school was wel-
coming toward parents.

Most of the parents who were involved in this study feel 
enthusiastic about coming to school, but the obstacles are time 
and job pressures. As parents who had entrusted the school to 
educate their children, it was supposed there was no need to feel 
ashamed when with the teacher. As an institution, the school has 
the responsibility to create a good environment and be welcom-
ing of parents and also embrace the parents as part of the school 
community. One parent said that what makes him ashamed to 
participate if the school invites him is if his child is in trouble or 
had done bad things. In contrast, P012 explained:

I feel ashamed attending school. I feel the teacher in the 
school is more knowledgeable than me and the circumstance 
is merely suitable for someone who has high knowledge. 
Because of that feeling, I never come to school, both in taking 
academic reports and school events.

The findings revealed that the parent’s perceptions of at-
tending school meetings such as the PTA and the collection of 
academic reports related to their own feelings about the teachers’ 
qualification. They think the teachers are more knowledgeable 
than them so that they feel ashamed to come to school. Further, 
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the parents had the assumption about the quality of the teachers 
closely related to the good learning environment at school. 
That is why the parents very selectively chose the appropriate 
school for their children. Most of the parents had the same desire 
in choosing their children’s education related to the school’s 
learning environment. The motivation of the parents to choose 
the school because they felt safe to enroll their children into the 
best school.

3. Parents Did Not Understand the Importance of Their 
Involvement in Learning at Home

All parents provided facilities in order to help their children 
accomplish their homework. The tools that offered by parents 
were laptops and smart phones that were always equipped with 
internet data packages. The internet was the solution for com-
pleting difficult tasks given by teachers. One of the facilities in 
helping children to do homework or task of the school was a 
smart phone, which for example, could be used for searching on 
the internet (P002). Furthermore, the other solution that was 
provided by parents was by purchasing books which provided 
answer keys, and by asking for help from other people, such as 
their neighbor, who were experts in the materials related to the 
homework. 

Therefore, parents did not ask their children very often 
whether they had finished their homework or not. Children 
would resolve the difficulties they encountered in doing their 
homework by themselves, for instance, by seeking information 
from books or the internet (P016). In addition, another way that 
was made by parents to overcome the difficulties their children 
had in the learning was by inviting a private teacher. Generally, 
mathematics and English were subjects that required reinforce-
ment from people who were experts in the field.

In this study, we found that the role of parents for homework 
assistance was very low. It was indicated by the parents’ state-
ments that they seldom helped their children in doing homework.



SUKMA: Jurnal Pendidikan, Volume 2 Issue 1, Jan-Jun 201850

Dwi Wulandary & Herlisa

In the present study, they monitored their children in complet-
ing homework (Smith, Wohlstetter, Kuzin, & Pedro 2011), and 
reminded their children to complete the homework. Parent in-
volvement in learning at home was triggered by different factors, 
such as parents’ perception of school age and assisting, parents’ 
perception of their children’s autonomy (Cunha, et.al. 2015), 
parents’ perception of learning, and the limitation of parents’ 
knowledge in understanding learning material.

Parents had a perception that they should encourage in-
dependence and responsible behavior in learning when their 
children were at school age (e.g. elementary school). They per-
ceived that, in elementary school, the children needed more 
assistance from their parents in doing homework rather than in 
junior high school, so that when the children moved to junior high 
level, the parent involvement in studying would be decreased. 
According to Gonida and Cortina (2014), parents’ independence 
support and control in doing homework eased in 8th graders, 
while parents’ intervention and cognitive involvement were still 
the same. Núñez, et.al (2015) found that perception of parent 
involvement in homework was significantly related to student 
homework behavior. At this level, the important role of parents 
was to direct their children. In a similar vein, parent involvement 
in learning at home denoted raising their autonomy, developing, 
and monitoring their learning (Cunha, et.al. 2015). However, the 
parents recognized that children at primary school level needed 
their assistance or guidance more than the children at secondary 
or upper secondary level.

Parents’ perception of learning also inhibited their involve-
ment at home. The motivation of parents to involve in doing their 
children homework was caused by their concern about better 
grades. They worried that their children would be failed, and the 
parents thought that it would be ashamed. In addition, the other 
motivation of parents in caring and controlling learning at home 
was still at a very practical level, yet at a higher level. If the children 
had finished their homework, it meant that monitoring the 
learning had also been completed. Parents were worried more if 
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their children did not complete their homework rather than their 
understanding of the material taught. Some parents perceived 
that learning at home was merely on completion of homework or 
assignment. If their children were doing homework, it meant that 
their children were studying. Thus, when the teacher did not give 
assignments, the children did not study.

Parents’ perception of learning at home for their children 
was only for completing homework. They did not investigate 
what should be learned by their children at certain levels ac-
cording to their respective subjects. The limited understanding 
of learning at home for the parents was that their children were 
able to do their homework based on the students’ worksheets. 
This includes elements that threaten the concept of learning; the 
child becomes a technical person as an implication. The children 
simply did what they were told without their own initiative. Sup-
posedly, parents create learning conditions at home that make 
the children become learners for themselves. Thus, the meaning 
of learning is not only to complete the tasks but also to acquire 
knowledge, which results in changes in the management of 
knowledge, attitudes, and behavior. For most of the parents in 
this research, the comprehension of learning was at the stage of 
completing the task, even though the homework was just a small 
part of learning.

Limited knowledge about the subject also became an 
obstacle to parents in assisting their children in completing the 
task. Not only to parents, who perceived the lack of knowledge 
in accordance to the subject, but also their children. Therefore, 
children perceived that the parents assisting in doing homework 
was not necessary. Nevertheless, parents underlined the impor-
tance of monitoring their children to complete the homework, for 
example by providing facilities such as a gadget for internet access 
and books consisting of exercises to overcome the difficulties in 
doing homework. Some parents acknowledged collaborating 
with their children to cope with difficult assignments (Cunha, 
et.al. 2015).
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Additionally, one of the parents acknowledged that she per-
ceived the children would not be comfortable if the mother was 
supervising them while they were doing homework. This was 
supported by Kimu and Steyn (2013), who found that parents 
have a lack of confidence to support their children’s education 
at home. The parents had business with work and taking care 
of they youngest children and domestic arrangements, while her 
husband worked out of town and rarely had time with the family. 
We assume that it only informal communication happened, and 
the parentsonly met the needs of the learning course, while the 
children’s psychological needs were not met.Thus, there was no 
closeness between parents and children.

Furthermore, the parents encountered difficulties in 
guiding their children at home especially in finishing homework. 
Parents did not consult with their children’s teacher about 
student homework difficulties and progress. They preferred to 
ask their colleague or invite a private teacher to cope with the 
problem. The aim of their involvement was only the completion 
of their children’s homework and to get a better grade at school. 
Therefore, we argue that parent involvement in learning at home 
was still not optimal. Parents did not have a better understanding 
related to parent involvement in learning.

4. Communication Between Parents and School

Types of Communication. The communications between 
parents and schools were through mail, byphone, face to face, 
and the SISTO (Integrated School Information System Online).
Mail was used to invite parents to come to school’s events such as 
the Parent Teacher Association(PTA), academic report collection, 
workshops, school fair, and bazaar. In addition, mail was used 
when student had trouble at school. On the other hand, SISTO 
is an automatically system that aims to facilitate communica-
tion to parents and the school community e.g. to inform parents 
about the tuition fee each mid-semester (every three months). 
However, the phone was commonly used by parents to contact 
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the school. In addition, the homeroom teacher contacted parents 
to remind their children in following remedial programs and is 
one of the ways to involve parents. Therefore, some parents said 
that the communicates with them by phone about their children’s 
progress, problems, and behavior at school.

P011 said that the most effective communication was face 
to face, which the parents preferred rather than phone. Face to 
face communication also can foster the relationship with another 
parent. A different view, fromP010, was that the most accepted 
communication which is conducted by parents to school depends 
on their children’s problems. If children are in trouble, then the 
best solution was to face to face. If the children did not have a 
serious problem, it could be done by phone or letter. This is sup-
ported by P014 who said that the most effective communication 
for serious things was face to face. 

Two-Way Communication. Communication with the school 
initiated by parents was to collect their children’s academic 
report or provide the information that their children could not 
attend school. On the other hand, communication initiated by the 
school was giving the information about their children’s develop-
ment. Some of the parents communicated with the school mainly 
to the homeroom teacher and only did it when they took their 
children’s academic report every quarter and discussed it with 
the homeroom teacher, including about their children’s develop-
ment at school and parents felt dissatisfied if the student’s grades 
decreased in learning. In this case, this represents an unstable 
attribution caused by effort as internal factors that parents foster 
their children in learning. Parents need to support their children 
in schooling, which can be seen by them paying attention to the 
academic report. While the parents tried to clarify if it was not 
really satisfactory, they did not reflect on their influence.

The parents understood that communication with the 
school was very important e.g. when they asked about the causes 
of low grades or asked the homeroom teacher about their chil-
dren’s behavior with friends or teachers. Hill and Tyson (2009, 
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p.758) claimed that “among the types of involvement, parental 
involvement that creates an understanding about the purposes, 
goals, and meaning of academic performance; communicates 
expectations about involvement; and provides strategies that 
students can effectively use (i.e., academic socialization), (which) 
has the strongest positive relation with achievement”. In brief, 
some parents assumed that they did not need to contact the 
school if their children did not have a problem e.g. if their chil-
dren’s grades were satisfactory. They communicated with the 
teachers only when they paid the tuition fee and picked up their 
children from school. Nevertheless, a few of them still contacted 
school routinely to know more about their children’s develop-
ment.

Most of the parents that were asked how often each month, 
on average, the school contacted them through letter, phone, or 
face to face concerning parent-teacher meetings answered that 
the school did not routinely contact them and only when their 
children had a problem. As well, the school informed about the 
tuition fee to parents by phone every three months in a mid-
semester. However, the parents contacted the school or came 
directly to the school at least once in a month, although some did 
not routinely communicate with teachers. Some parents realize 
that they did not have the best understanding when they did not 
have a good relationship and communication with the teachers. 
For this reason, the parents should be aware of the importance 
of parent involvement in schooling processes and actively com-
municate with the teachers to know about their children’s 
development at school.

5. Which Parents Are Frequently Involved in Schooling 
Processes?

Basically, all of the parents were concerned and would 
have liked to be involved but there was limited understanding 
of the importance of parent involvement, not only at home but 
also at school, was a factor. However, most of the participants 
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recognized their responsibilities and obligations as parents in 
providing their children with basic needs, as emphasized by Ep-
stein’s framework, in rearing, guiding, and educating them. 

Being successful in the future. Specifically, most of the 
parents’ emphasized education as the most important thing for 
their children in shaping their character for success in the future. 
Likewise, knowledge is the vital key that can help someone in 
facing the world. When we asked the parents about the aim of 
parent involvement, almost all expected their children would 
have a better life through a good education. The indicators of 
success in education according to some parents in this study 
were higher scores and getting a ranking which showed that 
their children could perform well at school. On the other hand, 
some parents said that the gauge of victory was independence. It 
meant their children were able to fulfill their own needs without 
having to rely on their parents.

Based on the analysis, a variety of parent involvement was 
revealed in this study: taking children to school, caring for health, 
delivering lunches, teaching discipline, facilitating learning, com-
municating about school, monitoring the children’s development, 
preparing their children for school, providing money for snacks, 
monitoring the associations of children outside school, and moti-
vating children to learn.

Good manners. P004 and P005 said that one aspect of 
parent involvement was selecting the best school for their 
children, because a good school will impact the children’s atti-
tudes and achievement. The majority of parents were applying 
a reward and punishment system. If the children obtained the 
achievements e.g. better grades in school then they would be 
rewarded by such as buying things, leisure travel, or granted a 
wish. Conversely, if the children make a mistake or violated the 
rules t either at home or at school, they would be reprimanded, 
warned or their pocket money would be reduced.

The characteristics nurtured by Acehnese people include 
hard and firm discipline and, in the past, violence towards 
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children frequently occurred, and parents did not hesitate. P005 
who stated that if the children made mistakes and did not want 
to listen toparents, then he would threaten or even hit his child, 
which was his own experience as a child. Against this, P001 said 
that, nowadays, parenting strategy is different to the previous 
period. Today, the children are more critical, and dared to criti-
cize every action taken by the parents; children in the previous 
era immediately obeyed their parents, and never asked about the 
purpose or explanation. Therefore, the discipline of parents and 
resolution in parenting was needed.

Parents’ strategy in rearing and educating their children is 
affected by the construction of their children’s characters and the 
interaction with the environment, including social interaction 
with family, school, and community. Overall, the fourteen partici-
pants believed that family environment had the most influence, 
as the first place where children learn. If the children’s behavior 
at home was good, then the behavior at school and in the commu-
nity would also be good. They imitate the attitude and aptitude 
of their parents.

Differing perceptions of parent involvement are a factor 
in their participation in schooling. Some parents never came 
to meetings, even the distribution of report cards, which is an 
important moment, and demonstrates the level of parent involve-
ment at home. This is an opportunity for parents to communicate 
with school staff and the homeroom teacher. Most of the parents 
who participated in taking the academic report were a mother 
(81.25 % of total informant). Mothers were more involved than 
fathers. According to P004, P008, and P016, who were fathers, 
the mother had a greater responsibility in educating children, 
while for a father it was natural to meet the economic needs. 
Even if both of parents were working and busy with their job, 
mothers should attend school. However, a father would accept 
the duty when children were fighting at school and the mother 
was not available. Therefore, they expected that mothers know 
better about the children and have to be close to them.
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In summary, the parents had self-perception about caring 
and raising their children. Getting married meant they were ready 
for all the consequences of having children. As P005 emphasizes, 
if parents did not want to be involved, it was better not to have 
children. P010 noted that nothing was too difficult for parents 
who believe that it is an obligation. Parents should have a basic 
comprehension of parent involvement, and school or educators 
should provide training.

These findings concur with the theoretical framework 
of Epstein (2001, 2011), who said that the basic obligation of 
families is to fulfill the students’ needs. What is needed is as-
sisting families with parenting skills, building the discipline and 
motivation of students, paying tuition fees on time, and solving 
the constraints of being a parent.

D. Conclusions

On the whole, the results of this study, based on Epstein 
typology of parent involvement, show that most of the parents 
in the Aceh school did not understand the importance of the role 
of parent involvement in schooling processes. Parents had differ-
ent perceptions of the school’s expectations of their involvement. 
The most important thing understood by the parents was about 
parenting, but they did not really have a good knowledge about 
the other types of parental involvement mentioned by Epstein’s, 
such as howparents’ communication with school depended on the 
problems of their children. In learning at home, the parents were 
more controlling than monitoring e.g. whether their children are 
studying at home not if they finished their homework. Concern-
ing volunteering, the parents never offered to be a volunteer, 
such as a guest teacher. In decision making, they never offered 
their opinions about the school programs to teachers or the com-
munity. 

Finally, the division of everyday jobs and responsibilities 
within the family between father and mother are an impediment 
to parent’s involvement in schools. The parent still perceives 
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that the work of a mother in any form is not categorized as busy 
even though they are both working. However, mothers should 
be able to divide their time between working at home and being 
active outside the home. The responsibility of the father is seen 
as to provide the needs of families at home, with responsibil-
ity for “violence” such as fighting at school, where the father is 
expected to contribute. Meanwhile, the perceived responsibility 
of the mother is to raise children, take care of the household and 
support their children’s education. The mother is also respon-
sible for “softness” issues, such as assisting their children in 
homework and attending school events. Given this understand-
ing, mothers are more likely to engage in any events related to 
the development and achievement of their children at school and 
in the society. This was revealed by the percentage of mothers 
present at the school meetings, including the distribution of 
students’ academic reports, where they were more frequently 
present than fathers.
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